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Beldon Primary School - Students at Educational Risk (SAER) Policy 

Purpose & Policy Statement 

• Purpose: To ensure that all students at Beldon Primary School who experience academic, 
social, emotional, behavioural, or attendance difficulties receive timely identification, planful 
support, and ongoing monitoring to promote successful engagement with the Western 
Australian Curriculum. 

• Policy Statement: Beldon Primary School identifies, responds to, and supports all SAER 
students by implementing inclusive teaching practices, documented planning, case 
management processes, and collaboration among educators, families, and external agencies. 
This aligns with the Department of Education's SAER framework, which underscores the 
school's responsibility to identify, provide for, and report on students at educational risk. 
Department of Education 

 

Our Beliefs  

At Beldon Primary School, we believe:  

• Children learn best in an inclusive and equitable environment. 
• Children learn best when their wellbeing is considered. 
• We are accountable and committed to providing opportunities for all children to learn and 

achieve to their full potential. 
• All children can learn when given appropriate time, support and teaching and learning 

experiences. 
• Early identification of students at educational risk is critical to meeting their needs. 
• Students at educational risk are a shared responsibility and a collaborative approach from the 

school, parents/carers and related agencies is required. 
• Parents/carers are valued partners in a student’s development. 

 

Definition of SAER 

A student at educational risk (SAER) is one whose academic, social, emotional, behavioural, 
attendance, or health-related factors create barriers to fully engaging with the Western Australian 
Curriculum. This includes, but is not limited to: 

• Falling below expected literacy or numeracy standards. 
• Progress significantly behind peers or prior performance. 
• Irregular attendance or disengagement. 
• Social/emotional challenges or diagnosed/imputed disability. 
• High achievers not making expected progress (talented and gifted).  
• Their behaviour hindering their capacity to learn. 

 

 

https://www.education.wa.edu.au/web/policies/-/students-at-educational-risk-in-public-schools-policy-1?utm_source=chatgpt.com
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Risk Factors 

Potential contributors to educational risk include: 

• Irregular attendance or chronic lateness. 
• Social, emotional, or mental health concerns. 
• Medical or developmental challenges, including diagnosed or imputed disability. 
• Environmental stressors (familial, community, or child protection involvement). 
• English as an Additional Language or Dialect (EAL/D). 

 

Identification Process 

Students who are identified ‘at risk’ may not be achieving to their potential for a variety of reasons, and 
the possibility of being at risk may present at different stages throughout their school life.  

• Early Identification: Through observations, standardised assessments (e.g., NAPLAN, On-
Entry, Dibels, PAT), attendance data, teacher handover notes, and parental or staff referrals.  

• Referral Procedure: Teachers initiate concerns via referral to the SAER Coordinator (Deputy 
Principal). Formal referrals are discussed in SAER Team meetings. (Appendix 2) 

 

Case Management and Planning 

• Documented Plans: Tailored plans (e.g., Individual Education Plan, Behaviour Support Plan, 
Risk Management Plan, Attendance Plan, Wellbeing Plan) are developed collaboratively with 
parents, teachers, and specialists.  

A documented plan is required for a student who: 
• is identified as requiring substantial or extensive adjustments through the Nationally 

Consistent Collection of Data (NCCD) on School Students with a Disability 
• receives an Individual Disability Allocation 
• has persistent absences 
• is in the care of the CEO of the Department of Communities 
• has chronic, long term or significant health care conditions 
• has complex and challenging behaviours 
• presents a risk of harm to themselves or others. 

 
Documented plans: 

• will be created on the SEN Reporting to Parents system 
• will contain clear, specific and measurable goals, written in language that is understandable to 

parents 
 
 
 
 
 
 

https://ikon.education.wa.edu.au/-/complete-nationally-consistent-collection-of-data-on-school-students-with-disability
https://ikon.education.wa.edu.au/-/complete-nationally-consistent-collection-of-data-on-school-students-with-disability
https://ikon.education.wa.edu.au/-/apply-for-the-individual-disability-allocation-for-students-with-a-disability
https://ikon.education.wa.edu.au/-/support-education-planning-for-children-in-care/?section=mlxz
https://ikon.education.wa.edu.au/-/manage-student-health-care-needs
https://ikon.education.wa.edu.au/-/access-the-student-behaviour-in-public-schools-policy-and-procedures
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Documented Plan Timeline: 
Term 1 

• Semester 1 Documented Plans developed prior to Week 5 Term 1 
• Week 5 – IEPs reviewed with SAER Coordinator 
• Week 6 – Parent/Carer IEP meetings with teacher  

Term 2 
• Week 6/7 – Parent/Carer review meetings with teacher 

Term 3 
• Semester 2 Documented Plans developed prior to Week 5 Term 3 
• Week 5 – IEPs reviewed with SAER Coordinator 
• Week 6 – Parent/Carer IEP meetings with teacher  

Term 4 
• Week 6/7 – Parent/Carer review meetings with teacher 

 

A Tiered Approach Support Model: MTSS 

• Tier 1 (Universal): Whole class, high-quality, explicit teaching for all learners. Reasonable 
adjustments in place to support all learners, including adaptive strategies such as scaffolding, 
flexible groupings, pre and post teaching. 

• Tier 2 (Targeted): Small-group or specific supports for students showing emerging risk. 
• Tier 3 (Intensive): Individualised, intensive interventions for students with significant needs.  

 

 

Tier 2 and 3 support does not replace Tier 1 teaching and learning. Intervention at these levels is in 
addition to the high-quality whole class teaching. Multi-Tiered Systems of Support (MTSS) models 
provide connected supports to assist students to reach academic learning outcomes, including 
supports related to behavioural and socio-emotional considerations (Berkeley et al., 2020; 
Ferrer-Esteban, 2019). 
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Tier 2 or 'focused' interventions support approximately 15% of students in a typical school who are 
not responding to Tier 1 and who have moderate, ongoing behaviours of concern (social, behavioural 
and academic). Support is provided through additional Tier 2 or "targeted" level interventions. 

The focus of Tier 2 is to reduce the number of existing students requiring additional support. 

Examples of Tier 2 supports include: 

• Daily check ins. 
• Behaviour modification strategies. 
• Classroom environment modifications. 
• Social skills development – This can include assigning classroom jobs, role-playing social 

situations, reading stories that teach social skills, social stories or providing opportunities for 
scaffolded interactions with a peer. 

• Structured breaks – Students can benefit from breaks that incorporate physical activity, 
mindfulness exercises, or sensory activities. These can be scheduled, or as required. 

• Self-management skills development – This can include strategies such as task lists (visual 
schedules), Zones of Regulations support, now and next boards. 

• Targeted Interventions: Programs like MultiLit, or Sounds Write (where available) for reading 
remediation. Small group tuition, School Psychologist and Chaplain. 

 

Examples of Tier 3 supports include: 

• External & Departmental Support: Referral to SSEND services, Child Development Centres 
and/or allied health professionals as needed.  

• One-on-one literacy or numeracy intervention, such as intensive phonics programs or explicit 
number concept teaching. 

• Specialist teacher or education assistant support during core learning times. 
• Modified curriculum or alternative learning programs aligned with student abilities. 
• Assistive technology, such as speech-to-text software, audiobooks, or visual supports. 

 

Students who have a diagnosed or imputed disability may receive Disability Resourcing, these 
students may receive classroom adjustments that include, but are not limited to: 

• Set learning goals for the student that are 2 to 3 years below their year level. 
• Change the language and lesson content in some lessons to help students take part in most 

aspects of classroom activities. 
• Adjust assessments, such as giving more time or using oral assessments. 
• Work with internal and external support services to plan how to implement the curriculum. 
• Use targeted strategies to help the student communicate and take part in lessons. 
• Use pictures, visual prompts and strategies, keyword signing, and picture exchange, as 

needed. 
• Use structured practice to teach targeted social skills and routines, including individualised 

goals, reinforcers and prompts, generalisation and correction at point of error outside of the 
expected developmental level. 

• Support and encourage receptive and expressive language. 
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• Manage predictable frequent health care with student participation. 
• Teach and support resilience and self-management embedded in individual documented 

plans. 
• Plan sensory breaks or extra time. 
• Help students to independently move between activities. 
• Implement self-management skills in collaboration with the student’s parents to develop 

independent toileting and mealtimes. 
• Identify the student’s triggers for anxieties, emotions, feelings and participation and include 

these in a documented plan with a focus on self-management. 
• Use strategies to support the student to complete unstructured and non-adult directed 

activities. 

 

Monitoring & Review 

• Regular Review: Documented plans are reviewed at least twice per semester, with data 
tracking, observations, and work samples guiding adjustments.  

• Teachers will meet termly with the SAER coordinator to review documented plans and discuss 
students at educational risk.  

• Team Meetings: SAER Team meets fortnightly to regularly to prioritise support and evaluate 
student progress.  

• Reporting: Maintain clear communication with families and, where required, departmental 
reporting on SAER outcomes. 

 

Record Keeping & Handover 

• Confidential Records: Maintain individual SAER files with documented plans, referral forms, 
correspondence, and assessments—stored securely.  

• Teachers receiving correspondence from health professionals, including assessment requests, 
appointment scheduling requests and reports, must discuss with the SAER Coordinator and 
provide copies of assessments and reports to be stored on the electronic individual student 
files. 

• Teachers update the Student Information shared document termly: Student Information 
2025.xlsx (Appendix 3) 

• Handover Procedures: Transfer updated SAER documentation and student profiles to new 
teachers at the end of each year.  

 

 

 

 

 

 

 

https://educationwaeduau-my.sharepoint.com/:x:/r/personal/jenna_coghill_education_wa_edu_au/_layouts/15/Doc.aspx?sourcedoc=%7B7FCC8018-0A8A-4B18-8725-55D9F8650086%7D&file=Student%20Information%202023.xlsx&action=default&mobileredirect=true&DefaultItemOpen=1
https://educationwaeduau-my.sharepoint.com/:x:/r/personal/jenna_coghill_education_wa_edu_au/_layouts/15/Doc.aspx?sourcedoc=%7B7FCC8018-0A8A-4B18-8725-55D9F8650086%7D&file=Student%20Information%202023.xlsx&action=default&mobileredirect=true&DefaultItemOpen=1
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Roles & Responsibilities 

Role Responsibility 

Principal Oversee SAER policy implementation and allocate resources.  

SAER Coordinator 
(Student Services 
Lead) 

Manage identification, documentation, SAER team meetings, coordinate 
case management. Support & work collaboratively with teachers and 
parent/carers, Chaplain and School Psychologist to support students at 
risk. 

Teachers 
Implement the SAER policy, identify SAER students; develop and implement 
documented plans; engage with parents and specialists.  

Support Staff (School 
Psychologist, 
Chaplain) 

Actively participate in fortnightly SAER meetings. Participate in case 
conferences, provide specialist advice, support plan implementation. Work 
collaboratively with staff and parents/carers to report of observations and 
suggest suitable strategies.  

Parents/Carers 
Collaborate in planning, attend meetings, support implementation at home.  
Maintain positive and effective communication with the school. 

Students Engage in the planning process appropriately and commit to set goals.  

 

Professional Learning 

• Staff engage in ongoing professional development to enhance skills in identifying and 
supporting SAER students. Learning may involve workshops, peer collaboration, and work with 
external specialists.  

 

Policy Review 

This policy is reviewed annually by the school Leadership team and SAER Coordinator, incorporating 
feedback from staff, parents, students, and aligning with any updates from the Department of 
Education. 
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Appendix 1: Requesting Support from the Student Services Team 

 

① Student Need Identified 

Teachers use available data to identify an area of need (e.g. academic, social, emotional, behaviour, 
attendance) for an individual student that requires further support and discuss these concerns with 
parents. Record discussions on Compass and notify Senior Leadership Team. 

② Implement Adjustments 

Teacher develops the necessary Documented Plan (e.g. academic SEN Plan, behaviour) and 
implements appropriate evidence-based strategies to better support the students. Ongoing 
communication with the parent is encouraged. 

③ Monitor and Review 

Teachers continue to monitor student progress to evaluate the effectiveness of the intervention. If 
limited progress continues, it is important to review the current plan to identify and adjust any areas of 
difficulty. This is typically a five-week cycle. 

④ Request for Service 

Teachers inform Senior Leadership Team and parent/caregiver that a request for assistance will be 
made to the Student Services Team. No consent is needed. The teacher completes the SAER Referral 
Form and provides it to a member of the Senior Leadership Team, along with necessary Documented 
Plans and assessment data. The request will be discussed at the next Student Services meeting. 
Teachers will receive feedback regarding the outcome. 

⑤ Decide an Action 

Student Services Team discusses the request and decides on the best action to be taken to best 
support the needs of students, staff and parents. Teachers will receive feedback regarding the 
outcome. This may include (but not limited to): observations, case meeting, referrals, data collection, 
assessment. 

⑥ Implement Plan 

Student Services Team support the implementation of the intervention plan and set a review date. 

NOTE: If you have imminent concerns (mental health or welfare) notify School Psychologist, Deputy 
Principal or Principal immediately. 

 

 

 

 

 



   

 9 

Appendix 2: SAER Referral Form 

Pre-SAER Referral Teacher Checklist 

Student’s Name:  Year:  

Teacher:  Date of Referral:  

 

Prior to completing the request for assistance please ensure you have 
completed the following: 

Tick 

Check the student file for information. 
(Including medical diagnoses, attendance, cultural background and previous reports) 

 

Conduct observations, behaviour frequency charts and academic assessments. 
(spelling tests, running records, Zones tracking etc.) 

 

Discuss your concerns with the student’s previous teacher.  

Consult, update or create documented plans where relevant. 
(Individual Education Plan (IEP), Behaviour Support Plan or Risk Management Plan (RMP)). 

 

Find out if student is receiving or has previously received support from the school 
psychologist or other agencies. 
 (Speech therapy, occupational therapy, paediatrician etc.). 

 

Use recommendations contained in reports from external agencies or school 
psychologist and use to guide classroom planning. 

 
 

Conduct a teacher-parent meeting to discuss your concerns and strategies being used 
in the classroom. 

 

Trial strategies in documented plans (IEP, IBMP, RMP) for at least five weeks.  

Has the student’s vision and hearing been checked?  
(Refer student to school nurse) 

 

Could the student benefit from Speech or Occupational Therapy?  
(Submit a referral through the Admin team) 

 

Has the student visited a Paediatrician? 
(Suggest that parents obtain a referral through their GP if relevant)  

 

 

 

Once all avenues have been investigated; discuss a possible SAER referral (including a possible referral to 
the School Psychologist) with the parent and gain consent to complete the Pre-Intervention Questionnaire & 
Request for Assistance (do not complete with parent).    

Explain to the parent that there may be a waiting period.  

Provide the Pre-Intervention Questionnaire & Request for Assistance form to the SAER Deputy Principal.  



 

  

Pre-Intervention Questionnaire & Request for Assistance 

STRICTLY CONFIDENTIAL 
 

NB: This form DOES NOT give permission for the School Psychologist to deal directly with the 
student.  Please ensure you have completed the whole form. 

 

Student’s Name:  Year:  

Date of Birth:  Caregiver Name:  

Teacher:  Date of Referral:  

Have you discussed your concerns with the students’ parents? Y  /  N 

 

Relevant Background Information 

(Family background, physical health, existing diagnoses, attendance, strengths/interests/protective 
factors) 

 

 

 

 

 

 

 

 

Have any other professionals been involved? (please tick) 

 
❑ Child Development Service 
❑ Private Health Services 
❑ CPFS (formerly DCP) 
❑ SSEN 

 
❑ Paediatrician  
❑ Speech  
❑ OT 
❑ Physiotherapy 

 
❑ Psychologist 
❑ Psychiatrist 
❑ Counsellor 
❑ Other ____________ 

 
 
 
 
 

Description of the Problem  

(What happens? How often? When is it most likely to happen? For how long? Possible triggers?) 



 

  

 

 

 

 

 

 

 

What outcomes would you like to see for the child? 

 

 

 

 

What have you already tried? What was the outcome? 

 

 

 

 

 

 

Documents attached to support this request: 

☐ Current or most recent documented plan(s).  

☐ Records- anecdotal notes, checklists, testing/screening results, school reports.  

☐ Notes from recent parent meeting/s.  

 
 

 

 

 

 

 



 

  

Perception of Student Performance Checklist 

Please mark checklist according to your perception of the student’s performance in each category. 

 

1 - No cause for concern 

Can complete independently 

Similar to same age peers 

3 – Some cause for 
concern 

5 – Great cause for concern 

Cannot complete independently 
(Always needs support) 

Delayed compared to peers 

 

 1 2 3 4 5 Comments 

CONCEPTUAL AREAS  

Memory - The capacity to encode, store and retrieve 
information. 

      

Language - The use of words to communicate and share 
ideas. Understanding of words, context, forming words 
and sentences.  

      

Reading – The skills of phonemic awareness, phonics, 
fluency, vocabulary, comprehension, decoding required 
for reading.  

      

Writing - Composing, organising & expressing ideas in 
written form. 

      

Maths reasoning – Mathematical knowledge and 
systematic thinking that underpins all mathematical 
skills and understanding.  

      

Acquisition of practical knowledge - Gaining an 
understanding of the process to perform a task. 

      

Problem solving – Following a series of steps to find a 
solution to a problem. 

      

Judgement in novel situations - Judgement and 
independence to solve problems in novel situations. 
Making decisions in non-routine or new situations.  

      

SOCIAL AREAS 

Social Awareness- awareness of others thoughts, 
feelings and experiences.  

      

Empathy – The ability to understand and share the 
feelings of another. 

      

Interpersonal communication skills - Verbal and non-
verbal skills required to exchange information, feelings 
and ideas (conversational turn taking, eye contact). 

      

Friendship abilities - The necessary skills to develop 
and maintain social relationships with others. 
Friendships with same age peers. 

      

Social judgement - Judgement of acceptable risk, 
awareness of social boundaries and protective 
behaviours.  

      

Seeking attention- Acts silly, clingy, ‘dobbs’ on peers.       

Peer acceptance- How peers respond to the student.       



 

  

e.g. Bullying, avoidance, take on carer role toward 
student.   
Interests –  various interests, ability to maintain 
conversation on topics not interested in, shares in 
interests of others, expresses likes/dislikes. 

      

PRACTICAL AREAS 

School and task organisation - Organisation of 
materials for school. Managing/ organising belongings.  

      

Personal care - Skills needed for self-care and personal 
maintenance (ie eating, dressing, bathing, toileting, 
grooming and hygiene). 

      

Money – The skills needed to manage money/ making 
small purchases.  

      

Recreation – The skills needed for engaging in and 
planning leisure activities.  

      

Attention -  Ability to pay attention and maintain 
attention to tasks, response to distractions.  

      

Hyperactivity- Ability to regulate body movements, rate 
of speech, impulses.   

      

Attendance- Arrives on time, regular attendance 
(>90%), wants to go to school.  

      

Fine Motor- coordination of small muscle movements: 
handwriting, grasping, fastening clothing. 

      

Gross Motor – coordination of large muscle 
movements: maintaining posture, running, balance. 

      

SELF-REGULATION AREAS 

Emotional Regulation- Ability to identify emotions, use 
learned strategies to regulate emotions, responds with 
expected emotion and intensity.  

      

Behaviour- Following rules and instructions, respect for 
staff and other students.    

      

Aggression- ability to manage physical and/or verbal 
aggression. Play roughness, breaking objects.  

      

Mood – General emotional state. Concerns arise if there 
is a sudden change or is consistently negative.  

      

Self Esteem- satisfaction with self, pride in 
achievements, views self as equal to peers. 

      

Resilience – Persistence when tasks are difficult or 
circumstances do not go their way. 

      

Motivation – Response to rewards and praise, 
willingness to “have a go”.  

      

Accountability – takes responsibility for actions, tells 
truth, meets obligations (does what says will do).  

      

Worries- excessive worry,  interferes with learning or 
friendships, worries about many different things. 

      

Response to change- Adjusts to new environments or 
routine changes. Efforts to control situations/peers. 

      

Boredom- Often states they are bored, especially 
during tasks.  

      

Other Comments/ Concerns:  
 

 

When are you able to meet? note- Chaplain available Tuesday and Wednesday weekly;  



 

  

Psychologist –Tuesday and Thursday  

 

 

SIGNATURE OF TEACHER:  ________________________________  DATE: ______________ 

 

FOR ADMIN USE ONLY 
Action  Outcome 
Deputy Principal provides support to teacher  

Request discussed with School Psychologist  

Referral to SSEN  

Teacher to refer to Child Development Service  

Feedback provided to Teacher   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Appendix 3: Year Level Student profile 
The student profile is an online document, completed termly by teachers. It is 
located at: Student Information 2025.xlsx 

Teachers record information under the following headings: 

Heading Key Information 
Student Surname, First name. Teachers add students who are new to their 

class 

DOB  

NCCD Category List the category that is noted in the NCCD data collected in August 
each year. Categories are: cognitive, physical, social/emotional 
and sensory – this information is available in RTP, under SEN 

NCCD Note the level of adjustment. Levels are: Supported within Quality 
Differentiated Teaching Program, Supplementary Adjustments, 
Substantial Adjustments and Extensive Adjustments – this 
information is available in RTP, under SEN 

IEP/BMP Note students currently on an Individual Education Plan or 
Behaviour Management Plan. Note the year that the students was 
on a plan, this information will not be deleted, it is an ongoing 
record of implemented plans 

Intervention Record type and duration of intervention 

Speech/OT Note the year and duration of Speech/Occupational Therapy 

Glasses/Hearing  

Medical Medical Plans in place or relevant medical information 

Disability Record diagnosed disability, ensure that SAER Deputy has a copy of 
any reports. Imputed disability may also be noted, but ensure that it 
is noted as imputed 

External Psychology Note frequency and duration of sessions 

School Psychologist Note type of involvement and duration 

Chaplain Note type of involvement and duration 

CDS referral Note date. Copy of referral is provided to SAER Deputy 

Tutoring Note type and duration of tutoring 

Media/Photo restriction Should remain in place unless parent/caregiver informs the school 
otherwise 

ATSI Information entered by the School Leadership Team 

Court Orders Ensure date is noted and updated as new orders are in place 

 

 

 

 

https://educationwaeduau-my.sharepoint.com/:x:/r/personal/jenna_coghill_education_wa_edu_au/_layouts/15/Doc.aspx?sourcedoc=%7B7FCC8018-0A8A-4B18-8725-55D9F8650086%7D&file=Student%20Information%202025.xlsx&action=default&mobileredirect=true&DefaultItemOpen=1


 

  

Appendix 4: Behaviour Support Plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Appendix 5: Individual Education Plan 

 

This document is completed through the SEN/RTP portal. 

Student: 

 

D.O.B: 

 

Gender: 

 

 

Teacher(s): 

 

Year Group: Start Date: 

 
   

Profile/Background 

 
 

English  

Strategies 

 
           

 

Reading and Viewing 

  
 

  
 

Writing 
 

 

Speaking and Listening 

 

Review/Comment 

  
 
 

 

Mathematics  

Strategies 

 
 

 

 

Number and Algebra 

Measurement and Geometry 

Statistics and Probability 

Review/Comment 

  
 

 

Personal and Social Capability  

Strategies 

  

Self-Awareness and Management 

Social Awareness and Management 

Review/Comment 



 

  

Personal and Social Capability  

  

 

SIGNATORIES 

Parent/Caregiver  Date: 

Teacher  Date: 

Principal  Date: 

Other  Date: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Appendix 6: Risk Management Plan 

Confidential 

School name: Beldon Primary School  

Student details 

Student name:  Year:  DOB:  

Parent/Carer:  
 

Principal:  
 

Teacher(s):  

Date of implementation:  Review date:  

Nominated staff member/s 

Principal  Contact: 62073240  .........@education.wa.edu.au 

Deputy Principal  Contact: 62073240  .........@education.wa.edu.au   
Classroom teacher Contact: 62073240 .........@education.wa.edu.au  

School Chaplain Contact: 62073240  

School Psychologist Contact: 62073240 ..........@education.wa.edu.au 

External contacts 

Emergency: 000 

Crisis Care: 9223 1111 

External Supports: 

CAMHS CRISIS CONNECT – 1800 048 636 

Child and Adolescent Health Service Emergency 
Telehealth Service (Metropolitan children and 
young people 8am to 2.30am 7 days)1800 048 
636 
Kids Helpline (5–25 year olds, 24/7) 1800 551 
800 
Kids Helpline (Parents) 1800 654 432 
Lifeline (All ages 24/7) 13 11 14 

DoE Suicide Prevention 
Consultants 

9402 6433 / 0477 757 125 

Background:  

 

Context 
/Environment 

School-based strategies to manage risk at 
school 

Home-based strategies to 
reduce risk at school 



 

  

 •   

 

 

•   

 •   

 •   

SIGNATURES: Record of endorsement  

_____________________________ (Parent/Carer) ________________________ (Student, where 
appropriate) 

_____________________________ (Administration) ________________________ (Student Services)  

_____________________________ (Teacher/s)   _________________________ (Other Staff)  

Date: 

Note: Circumstances where endorsement received via telephone or signature not obtained: 
_____________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Appendix 7: Graduated Attendance Plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Appendix 8: Meeting Record 

 

 

 

 

 

 

In Attendance: 

Name Position 

  

  

  

  

  

 

Discussion: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Meeting Record 

Student: _______________________________ Date:  ______________________
  

Purpose: 



 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Actions: Who: When: 

   

   

   

   

   

   

   

 

 

Notes taken by: _____________________________ 

 

 

 


